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Overview

In an effort to address the need for assessment-literate educators in a positive way, the National Task Force on
Assessment Education for Teachers was launched in October 2015. The Task Force is comprised of three advisors
and 24 educators from 17 states, including pre-service and in-service educators, assessment experts and thought
leaders. The goal of the Task Force is to be a collective voice that elevates the national dialogue on assessment
education, develops innovative approaches to assessment literacy, and advances existing best practices in
assessment. The National Task Force is pictured above in Washington, DC, in February 2016.
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= Saroja Barnes, Director of Educator Preparation Initiatives, Council of Chief State School Officers (CCSSO),
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= Sarah Clark McKenzie, Executive Director, Office for Education Policy, University of Arkansas,
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=  Kathryn Dewsbury-White, President and CEO, Michigan Assessment Consortium, Lansing, Ml;
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= Mark Lacelle-Peterson, Senior Vice President for Policy and Programs, American Association of Colleges
for Teacher Education (AACTE), Washington, DC;

= Heather Lageman, Director of Curriculum, Maryland State Department of Education, Baltimore, MD;

= Sarah McManus, Director of Digital Learning, Education Services for the Deaf and Blind, North Carolina
Department of Public Instruction, Raleigh, NC;
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= Bret Miles, Executive Director, Northeast Colorado Board of Cooperative Educational Services (BOCES),
Holyoke, CO;

= Happy Miller, Executive Director of Research, Assessment, Data and Accountability, Rio Rancho School
District, Rio Rancho, NM;

= Susan Nolen, Professor of Learning Sciences and Human Development, University of Washington, Seattle,
WA,;

= Carlinda Purcell, Assistant to the Superintendent, Harrisburg School District, Harrisburg, PA

=  Scott Reed, Teacher, Niles North High School, Skokie, IL;

=  Meredith Ross, Senior Manager of Student Assessment and Accountability, Charter Schools USA, Fort
Lauderdale, FL;

= Melissa Spadin Finkel, Education Program Specialist, Maryland State Department of Education, Baltimore,
MD;

=  Peter Tromba, Director of Research & Policy, Chief Education Office, Salem, OR;

= Missy Wall Mitchell, Director of Accountability for School District Five, Lexington and Richland Counties,
Irmo, SC;

= Kim Walters-Parker, Reading Specialist, Woodford County High School, Versailles, KY;

=  Amelia Wenk Gotwals, Associate Professor, Department of Teacher Education, Michigan State University,
East Lansing, MI.

Advisors to the National Task Force on Assessment Education for Teachers:

= Dr. Terri Akey, Co-Director, Center for Research, Evaluation, and Assessment at Education Northwest;
=  Bernice Stafford, Strategic Consultant, Professional Development, Northwest Evaluation Association;
=  Dr. Rick Stiggins, retired founder and CEO of the Assessment Training Institute.

Abstract

Assessment is the process of gathering evidence of student learning to inform education-related decisions. The
impact of decisions turns on the quality of the evidence gathered, which in turn, depends on the quality of the
assessment, and associated practices, used to gather it. Those who are assessment literate understand how to
gather dependable evidence and how to use it productively to support or certify achievement. Regardless of their
level of involvement in the education process, they understand the importance of:

e Beginning assessment with a clear purpose;

e Starting with clear and specific learning target(s) to be assessed;

e Building high-quality assessments to fit this intended context;

e Communicating results in ways that assure understanding by recipients, and;

e Linking assessment and student motivation in ways that keep all students striving for academic success.

Unfortunately, very often education practitioners, students, and stakeholders in the community face the
challenges of educational assessment without having been given the opportunity to develop the levels of



assessment literacy needed to succeed in meeting those challenges. This Task Force’s mission is to promote
deeper understanding of sound assessment practice throughout the fabric of American education.

Assessment is the process of gathering information about student learning to inform education-related decisions.
Assessments can reflect a wide variety of learning targets using a range of methods serving many important users
and uses at a variety of levels from the classroom to the boardroom. In this sense, assessment is an essential part
of the teaching and learning process.

Our assessments work best in contexts of strong assessment literacy, and they fail us when assessment literacy is
lacking. One becomes assessment literate by mastering basic principles of sound assessment practice, coming to
believe strongly in their consistent, high-quality application in order to meet the diverse needs of all students, and
acting assertively based on those values. The specific nature of those applications vary with one’s role in the
educational process. The definition of assessment literacy presented below details the universal understandings
and beliefs that underpin sound practice regardless of role and then analyzes how they play out by role.

The Universal Meaning of Assessment Literacy

Assessment Purpose

An assessment literate person understands that it is not possible to conduct a sound assessment without a clear
and specific purpose. The purpose is clarified through answers to three contextual questions:

e Who will use the results?
e  What will they use them to accomplish?
e And, therefore, what information about student learning does the user need?

In all contexts, the assessment must be specifically designed, developed, and conducted to supply the information
needed to serve the intended user(s). Only then can it work in the service of student learning.

Further, an assessment literate person understands that district assessment systems must take into account and
balance the needs of users throughout the local context. These systems can, and must, serve a variety of levels of
applications, including continuous day-to-day classroom users, common benchmark assessments for progress
monitoring (every few months), and annual assessments. In addition, balanced local systems also rely on
assessments to:



e Assist teachers in supporting student learning

e Help students promote their own growth (“assessment for learning”)?

e Inform judgments of the sufficiency of learning given established expectations (“summative assessment
of learning).

Assessment literate individuals believe the intended purpose for any assessment is a guiding light—it must serve
its user(s) information needs. Assessment purpose must be clear from the very beginning because it anchors the
entire assessment process, whether a teacher is designing a task to be performed or a state is deciding which
standardized test to adopt. An assessment must be capable of fulfilling its intended purpose by providing
relevant, required information.

Assessment literate teachers and school leaders believe that establishing the purpose of any assessment must
take into account the importance of all assessment users, especially students whose assessment literacy is
critically important as they learn to use assessment results to inform their own learning. Assessment literate
individuals also believe that instructional decision makers, at every level, must take into account all relevant and
available evidence of student learning and affect to inform their instructional decisions. In other words, all users
are entitled to high-quality, understandable assessment results.

Learning Targets

Assessment literate individuals understand that the learning target(s) to be assessed form the foundation of the
tasks, items, or exercise and scoring procedures that will make up the assessment. Indeed, the target(s) of
interest determine the assessment method(s) to be used. Therefore, assessors must begin assessment
development and use with those learning expectations clearly and unambiguously defined. Finally, those
engaged in assessment understand that learning targets vary profoundly in type and complexity across subjects
and ascending grade levels, as well as according to individual student needs. For this reason, a variety of
assessment methods must come into play in classrooms, in schools, and across local assessment systems.

Assessment literate individuals believe that intended learning target(s) must be clear, appropriate, and available
for all involved—most importantly students—to see from the outset of instruction and assessment. In addition,
they believe that assessors themselves must be confident, competent masters of the learning targets to be
reflected in the assessment.

Assessment Quality

Assessment literate individuals understand that the assessment is comprised of exercises that present challenges
to the examinee and elicit a response to be evaluated in terms of performance criteria. They understand that,
regardless of their origin (inside or beyond the classroom) or format (e.g., oral, written, or performed),

! Formative assessment is a process used by teachers and students during instruction that provides feedback to adjust ongoing teaching
and learning to improve students’ achievement of intended instructional outcomes. Distinguishing Formative Assessment from other
Educational Assessment Labels, CCSSO (2012), prepared by the Formative Assessment for Students and Teachers (FAST) SCASS.



assessments must be valid; that is, tailored to fit the context as defined by the purpose to be served, target to be
reflected, and the needs of students. Given this, they understand that assessors must rely on methods capable of
providing the evidence needed to support a strong inference about student mastery of the learning target(s) in
guestion. Everything from item or exercise selection to scoring or evaluation procedures must allow the assessor
to draw sound conclusions about student learning at that point in time. To that end assessment literate
individuals are expected to design assessments that are responsive and engaging for students of all cultural and
linguistic backgrounds.

Assessment literate people believe the results of high-quality assessments accurately reflect the extent of student
mastery of the learning target. Assessments must do so if sound instructional decisions are to be made on the
basis of those results.

Communication of Assessment Results

Assessment literate people understand that the quality and impact of any assessment is a direct function of the
effectiveness of the communication of the resulting information to its intended users. Truly effective
communication places resulting information in the hands of users in a timely and understandable manner. The
standard of timeliness is determined by when the decision is to be made; for example -- whether a student is
making revision decisions, a teacher is designing the next lesson, a principal is designing a school-wide program,
or a district is developing its strategic plan. The format for the communication is a function of the purpose for the
assessment. For example, results intended to support learning do not merely list the grade for student
performance; rather, they provide feedback in a form and manner that provides guidance about how to do better
the next time.

Assessment literate individuals believe the communication of all assessment results should be accompanied by a
purposeful check with the recipient (decision maker) to verify their understanding and appreciation of the link
between results, the pending instructional decision, and student learning.

Assessment and Motivation

Assessment literate persons understand that the assessment process can contribute to the productive motivation
of both students and teachers. They understand that, for teacher and student alike, fear, vulnerability, and
anxiety are the enemies of learning success, while a sense of self-efficacy, confidence, and accomplishment
promote ongoing academic success. On behalf of students, assessment literate people understand that, used
effectively in instruction, assessment can cause learning, not merely measure it. It can support learning by
engaging students in ongoing self-assessment, so they can see themselves growing and as a result, actually be in
charge of their own success.

In the context of teacher motivation, teachers may be inspired to new heights of professional aspiration by
students who are demonstrating immense gains in proficiency and by the professional agency to flexibly employ
the assessment methods that they know will both take into account and positively impact student learning.
Classroom assessment practices in the hands of assessment literate teachers have demonstrated the ability to
contribute to this kind of growth. In this spirit, one key role of school leadership is to provide ongoing



opportunities for teachers to develop their assessment literacy so they can better meet diverse individual student
needs, promote student growth, and experience invigorating professional success.

Assessment literate people believe that students are entitled to equity of motivation; that is, all students must be
given the opportunity to believe that academic success is within reach for them if they strive forit. They believe
that the level of assessment application that promotes deep student involvement and well-being is the classroom
level. Itis there that student and teacher team up to make sound decisions, keep targets clear, gather
dependable evidence, and believe success remains within reach. Schools, districts, and states all must create
balanced systems of professional support and assessment that nurture student learning. Nested within each
successive layer of school contexts, the classroom is where students encounter assessment at the hands of their
teachers.

Assessment Literacy Defined by Role

Each contributor to student academic well-being through assessment translates this universal meaning into
specific capabilities defined by their role:

Students
Students understand that they can contribute to their own academic success when they actively seek:

e To understand why their learning is being assessed in each context,

e Tounderstand the learning target they are trying to master,

e To have confidence that they receive accurate information about their learning progress,

e To have the opportunity to ask for and receive the information they need to help them grow, and
e To feel that they have an important role in promoting their own success.

Teachers
An assessment literate teacher:

e Knows how instructional decision making fits into the balanced system of assessment, users of which they
are a member,

e |dentifies clear and appropriate purposes for each assessment,

e |s amaster of the learning targets that are to be assessed,

e (Can create and select high-quality assessments aligned to those targets,

e Implements assessments equitably, making appropriate modifications based on student need,

e Employs a variety of assessments that are appropriate for the students and learning targets,

e Analyzes the results of assessments given their knowledge of students, and makes instructional
adjustments based on those results,



e Understands how to tailor the communication of results to the needs of the intended user,

e Masters the use of formative assessment to support student learning and can teach students how to act
assertively on their own assessment results to take charge of their own learning success,

e Partners with colleagues, their students’ families, and the community, using assessment results to identify
needs that can be best met collaboratively,

e Sees the development of their assessment literacy as a career-long learning process, and

e Advocates for sound assessment practices in instructional and/or policy settings.

School Leader

An assessment literate principal and district or other school leader:

e Understands and advocates for the development of balanced assessment systems that meet the
information needs of all assessment purposes,

e Understands ways in which the school system can both promote and impede good assessment practice,
and works to improve the conditions in the system to support good assessment practice,

e Promotes through supervision and policy ethical assessment practices in all contexts,

e Sees learning target clarity and appropriateness as a foundation of sound assessment practice,

e Establishes the expectation that faculty members will continuously develop and hone their assessment
literacy, and recognizes the faculty who become leaders and model accomplished assessment practices,

e Sees the development of their own assessment literacy as a career-long learning process,

e Understands how assessment information can be used to strengthen partnerships with students’ families
and the community,

e Promotes effective communication of results both in formative and summative contexts, and

e Advocates for student involvement in their own learning through the use of assessment as a teaching and
learning strategy.

College of Education Faculty

An assessment literate member of a teacher education or administrator preparation faculty:

e Sees the development of their own assessment literacy as a career-long learning process,

e Understands the importance of monitoring and developing their own mastery of the principles of sound
assessment,

e Embraces their responsibility to teach sound assessment practices as they apply to the learning of their
candidates,

e Models sound practices in their assessments of the achievement of those candidates, and

e Frames the development of assessment literacy for their candidates as a career-long process.



Policy Maker

Whether working as an assessment literate leader at local, state, or federal levels, as an elected official or as an
appointed educational leader, one who sets policy and allocates educational resources does so in ways that:

e Honor the diverse purposes assessment can serve in improving schools,

e Demand ethical uses,

e Promote clear targets,

e Assure assessment literacy throughout the educational system,

e Promote effective communication of assessment results to intended users, and

e Maximize the quality of the motivational environment for students and professional educators.

Parents and Community

Assessment literate parents and interested community members understand that our students—their children—
are entitled to clear targets, quality assessments, effective communication of results and equity of motivation,
and they act assertively to protect those rights. In a broader sense, they are advocates for sound assessment
practices for the sake of their own children and for nurturing effective schools in their communities.

Collaboration across Roles is Essential

The development and promotion of an assessment literate school culture is a shared responsibility across roles.
All involved must take the initiative in advancing their own expertise throughout their careers, as well as helping
others to understand the principles of sound assessment practice. For example, teachers can help parents
understand how to advocate for the assessment well-being of their children; supervisors can provide teachers
with ongoing opportunities to develop their expertise; college of education faculty and district leaders can partner
to give candidates access to clinical experience with assessment; and policy makers can remove barriers to and
allocate resources to systematically support the development of assessment literacy. It is only with these kinds of
collaboration that we can come to trust one another to gather good evidence of student achievement and use it
to promote their academic well-being.

Note: Task Force members served as intellectual contributors, providing substantial input and ideas to this definition. The definition reflects
individual and collective insights of contributing participants, but it does not necessarily reflect an endorsement by any of these individuals
or the organizations with which they are affiliated.
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